
 

 

 

Proceedings of the Annual NEAR Conference 

Volume 1, 2020 

 

Contents 

i   From the Editors 

 

1 - 11  Deeper Discussion Using Flipped Classroom Design  

  Cheryl Kirchhoff, Trane DeVore, and Jean-Pierre J. Richard 

 

12 - 25  Self-efficacy and IELTS: A Case of EAP Learners in Japan   

Nicholas Marx and Marshall Klassen 

 

26 - 36  Closing Gaps in Inclusive Support in Japanese Tertiary Education 

Ayako Ooiwa, Michael Y. Yap, and Clare Kaneko 

 

 

 

 

Proceedings of the Annual NEAR Conference 

Published by JALT Niigata 

ISSN: 2434-6160 

 



Proceedings of the Annual NEAR Conference, Volume 1, 2020 

 

12 

 

Self-efficacy and IELTS: A Case of EAP Learners in Japan1 

 

Nicholas Marx 

Kanazawa Seiryo University 

 

Marshall Klassen 

Kanazawa Seiryo University 

 

Abstract 

Self-efficacy is concerned with the judgments of self-perceptions of the ability to 

accomplish tasks (Bandura, 1982), and in language learning its importance is due to its 

connection with motivation, commitment, and self-regulation of language learning 

strategies (Wang et al., 2014). High self-efficacy is also linked to lower anxiety and, in 

addition, academic success (Horwitz, 2001; Mills, 2014). In this quantitative study, a 

Japanese version of the Questionnaire of English Self-Efficacy (QESE) (Wang, 2004) 

translated by the researchers, and learners’ self-reported self-efficacy were recorded. 

This study looked at the translation and use of the Japanese version of the QESE and the 

data gathered from it in relation to IELTS academic performance. Data shows self-

efficacy is only partially correlated with performance on the IELTS academic test. The 

results suggest important pedagogical implications related to feedback during IELTS 

preparation courses.  

自工効力という概念は、ある行動（タスク）を達成できるかという自分自身の判断が

関連している（Bandura,1982)。言語習得における自己効力感の重要性は、その動機と

コミットメント、自己調節した言語学習ストラテジーに関連していることに起因して

いる(Wang et al., 2014)。また、高い自己効力感は、不安感の低下に加え学術的な成功

にも関連している(Horwitz, 2001; Mills, 2014)。本研究は私たちで日本語に翻訳した

Questionnaire of English Self-Efficacy（QESE)(Wang, 2004)を利用し、学習者の自己

報告の自己効力感について記録した。従って、本研究は日本語に翻訳された QESEを

使用し、そこから記録した自工効力データと IELTSの学業成績（パフォーマンス）デ

ータの関連を調査した。調査の結果、自工効力感と IELTSパフォーマンスは部分的に

相関していることが見出された。本研究の結果は、IELTS準備コースのフィードバッ

クに関する重要な教育的意義を示唆している。 

 
Keywords: Self-Efficacy, Second Language Acquisition, IELTS, Language Testing,  
 
  

 
1 Suggested Citation 

Marx, N., & Klassen, M. (2020). Self-efficacy and IELTS: A case of EAP learners in Japan. Proceedings 

of the Annual NEAR Conference, 1, 12-25. 
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Student’s beliefs in their own language abilities can be one of the major factors in 

determining success in their studies, in how their performance manifests in the 

classroom and in evaluative instruments. The effects of self-efficacy can be seen not 

only in performance in formal test environments, as well as in how students perform in 

the classroom, and their ability to participate relative to their capacity and with their 

classmates. As language learning differs from the learning in other areas (Williams, 

1994), language production is heavily dependent on students’ sense of self-efficacy 

which relates to active participation and communication in the target language. 

Therefore, the study of self-efficacy and its connection with language study is of the 

utmost importance (Raoofi et al., 2012).  

 

Self-efficacy 

Self-efficacy of students can be a predicting factor to success in learning in numerous 

situations, including education (Bandura, 1984). One of the primary researchers of self-

efficacy in its early stages, Albert Bandura, defined self-efficacy as “the belief in one’s 

capabilities to organize and execute a course of action required to produce given 

attainments” (Bandura, 1997, p.3). Bandura (1978) identified four sources related to 

self-efficacy: performance accomplishments, vicarious experiences, verbal persuasion, 

and emotional arousal. Past successful performances tend to be associated with a higher 

sense of self-efficacy, which becomes vital in developing self-efficacy beliefs. Self-

efficacy has been found to be predictive of academic success, the successful use of 

learning strategies, and through relationships with a variety of other affective factors 

(Bandura, 1997). 

Bandura (1984) believed that successes raise efficacy while failures lowered it. 

Not only this, but the way in which success occurs is also tied to self-efficacy. Effort 

plays a key role in self-efficacy in a variety of ways (Nicholls & Miller, 1984). In this 

way, self-efficacy related to language learning has supported this relationship with 

language proficiency in previous studies (Hseih & Kang, 2010; Hseih & Schallert, 

2008). Furthermore, learners who attribute their failures to lack of effort generally had 

higher proficiency than those who did not, and did not suffer losses in self-efficacy. 

Moreover, learners who attributed learning motivation to internal attributes, not only 

had higher self-efficacy but also had higher performance (Hseih & Kang, 2010). 

In educational settings, self-efficacy was shown to be associated with academic 

achievement, particularly concerning engagement in academic tasks (Lane & Lane, 

2001). According to Schunk (1990), “students who hold low self-efficacy for learning 

may avoid tasks; those who judge themselves efficacious are more likely to participate” 

(p.74). As a consequence, learners with lower self-efficacy are more likely to generally 

avoid tasks and participate less in class.  

These participation preferences associated with self-efficacy, such as avoiding 

participation or active learning, proactive behavior such as raising hands, or persistent 

engagement with academic tasks, shows a behavioral intention to interact which could 

indicate positive self-efficacy views and lead to more positive general academic 

outcomes (Schunk, 1981 & 1990) as well as in foreign language education (MacIntyre, 

Clement, Dornyei & Noels, 1998; Mill, Pajares, & Herron, 2007; Wang, 2004). 
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Language Performance and Self-Efficacy 

In self-efficacy research, there have been findings to suggest that self-efficacy is 

correlated with academic achievement outside of foreign language education (Huang & 

Chang, 1998; Jones, 2008). Thanks to these findings, researchers in second and foreign 

language education have become interested to see if this correlation between self-

efficacy and academic achievement can be observed in areas of foreign language 

acquisition.  

While it is difficult to say that extensive research has been undertaken to look at 

correlations in self-efficacy and academic achievement, quite a few studies have looked 

into the notion of self-efficacy in the field of foreign language acquisition. A 

relationship between these factors has been found across a variety of contexts. Mills, 

Pajares, & Herron (2006) found a significant positive relationship between self-efficacy 

and reading and listening performance of female participants. This study highlights that 

self-efficacy can be a complex construct, finding mixed results when including gender 

as a variable. Another study by Li & Wang (2010) further supported the findings related 

to reading in the context of Chinese English learners. In this study, the researchers 

found that high self-efficacy was linked to higher use of various reading strategies has 

been linked to higher reading achievement (Phakiti, 2003). 

Specific to the language context in our own study, Onoda (2013) found a 

significant relationship between vocabulary skills and self-efficacy with concerns to 

Japanese learners of English. This study reported that learners with higher self-efficacy 

had a higher level of proficiency in English vocabulary skills. One common trend 

appears to be a significant correlation when comparing self-efficacy and language 

proficiency levels of learners. (Tsai, 2013). Learners who have a wide range of self-

regulating strategies tend to have higher self-efficacy and higher proficiency in their 

target second/foreign language.  

 

Methodology 

Research Questions 

In this study, the researchers investigated how students perceived self-efficacy and 

potential ties to performance, in particular, an English proficiency test, and the IELTS 

academic test. This research study posed three research questions: 

Is the Japanese QESE translated for this study equivocally reliable as other versions of 

the QESE? 

Is self-efficacy and performance on the IELTS correlated? 

If so, in what ways is self-efficacy and performance on tests correlated in a foreign 

language context? 

 

Participants 

The participants of this study were 50 first-year university students at a small private 

university in Japan. The participants predominantly consisted of female learners, 42 

females and 8 males. The students who participated in this study are first-year students 

in the Department of Humanities. This department, which opened in 2016, focuses on 

the development of English proficiency during the students’ first year at the university. 

At the end of the first year, these students go abroad to various universities around the 

world to study. While a large percent of these students attend primarily English courses 

while abroad, a few are eligible to study content courses with local students in academic 
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courses. To determine which course they are eligible for, the students must take the 

academic IELTS (International English Language Testing System) test. At the time of 

this research, students took five required English classes twice a week for a total of 15 

hours of English related in-class coursework per week. 

 

Measurement 

In the case of self-efficacy, the researchers took an already established self-efficacy 

questionnaire, the QESE, designed by Wang (2004) as part of his doctoral dissertation. 

This questionnaire was used in this study due to its high reliability amongst different 

languages in regards English education. In addition, it is one of few that is primarily 

concerned with English self-efficacy in Asian EFL contexts (Kim, Wang, Ahn, Bonh, 

2015; Kitikanan, & Sasimonton, 2017; Ngoc Truong & Wang, 2019; Wang, Kim, Bai, 

& Hu, 2014; Wang, Schwab, Fenn, & Chang, 2013). The QESE is a 32 question 7-point 

Likert scales in which a high score indicates a high self-efficacy. The researchers then 

translated this into Japanese and made adjustments to ease understanding for the 

participants and to try to make the test linguistically and culturally appropriate. Finally, 

the questionnaire was proofread by native speakers of Japanese and pilot-tested to 

evaluate comprehensibility (Appendix A). Total self-efficacy scores were recorded by 

adding the scores of all 31 questions of the Japanese QESE. In addition to total scores, 

the QESE can be divided by language domains; reading, writing, speaking, and listening. 

Scores were totaled for each of these language domains as well. 

During the translation process, changes were made to some of the measurement 

to make it more contextual for the participants of this study (Table 1). 

 

Table 1 

Key Changes to the QESE 

 

Question Change Rationale 

3 American TV shows → 英語のテレ

ビ番組 (English Language TV 

Programs) 

Changed as a way to ease 

understanding and answering of the 

question. 

7 text in English → 英語のショート

メール (English short-mail - the 

Japanese term for texting phone-to-

phone) 

Consulted young native Japanese 

speakers concerning the use of this item 

to make sure that it could be 

understood by college-aged people. 

10 Question eliminated Eliminated due to unfamiliarity with 

the content by researchers and the 

perceived unfamiliarity from the 

learners. 

26 English-English dictionaries -> 単語

辞書 (word/vocabulary dictionaries) 

Due to the learners’ unfamiliarity with 

using English-English dictionaries at 

the time, the researchers were wary of 

using that term and instead adopted the 

use of “word dictionaries” keeping the 

type of dictionary ambiguous. 
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Regardless of the changes made in the Japanese translations, the version of the 

QESE developed by the researchers used in this study was found to be very reliable 

according to Cronbach’s alpha (α= 0.96). Table 2 compares the reliability score of the 

Japanese QESE to those of other versions of the QESE.  

 

Table 2 

Reliability Cronbach Alpha 

 

Study Alpha Result 

This study .964 

Wang, Wang, & Li (2007) .96 

Wang, Hu, Zhang, Chang, & Xu (2012) .97  

Wang, Kim, Bong, & Ahn (2013) .99 

Wang, Schwab, Fenn, & Chang (2013) .96 

Kim, Wang, Ahn, & Bong (2015) .99 

 

The performance measurement used in this study the IELTS academic test 

conducted in August of 2018. The IELTS, jointly owned by the British Council, IDP 

Education, and Cambridge Assessment English, is a comprehensive four skills test of 

general and academic English (“About Us”, 2019). This test is a requirement for all 

first-year students in the Department of Humanities to evaluate where they qualify to 

study abroad and for which coursework, English program or content courses. The 

IELTS is scored independently on reading, writing, listening and speaking by bands 1-9 

with a possibility of scores to the 0.5 level. The scores on these four sections are then 

averaged and rounded to the nearest 0.5 score. However, in this study, we averaged the 

score across all four skills and used the unrounded score values to assess proficiency. 

 

Procedures 

The IELTS was taken in August 2018 after the end of the university semester, during 

summer break (8/18/2018). This performance measurement was completed at the 

university. Results of this test were given two weeks after the test was administered. In 

the case of the self-efficacy measurement, this was performed in early November 2018. 

The Japanese QESE survey (see Appendix A) was given to students at the beginning of 

regular lessons or outside of the classroom within the course of approximately two 

weeks. The students were previously informed that they would be completing a 

questionnaire during this time in which consent for participation was collected.  

 

Results 

Correlations 

Some correlations were observed during this study relating to IELTS performance 

scores and self-efficacy scores. All correlations were measured using a Pearson 

correlations which reported correlations between IELTS and self-efficacy. In addition, 
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correlation scores were observed looking at individual academic performance of skill 

sets in language learning; reading, listening, writing, and speaking, and self-efficacy of 

those same domains. There were no issues with the Japanese QESE reliability score as it 

was found to be highly reliable (α= 0.96). In fact, all parts based on language domains 

of the Japanese QESE were found to be highly reliable: listening (α=0.82), speaking 

(α=0.90), writing (α=0.93), and reading (α=0.86).  Table 3 suggests that a medium 

positive correlation was found in regards to overall IELTS scores and overall self-

efficacy scores (r=0.465; p<0.01). However, when observing differences in skills, only 

listening (r=0.494; p<0.01), and reading (r=0.285; p=0.045) were both found to be 

significant. Listening had a medium positive correlation, whereas, a small positive 

correlation was found with reading. Writing (r=0.062; p=0.669) and speaking (r=0.280; 

p=0.058) were both found to have no significant correlations with self-efficacy.  This 

means that the receptive language domains, listening and reading, were found to have 

significant correlations with self-efficacy in those skills, and the productive language 

domains, writing and speaking, were not significantly correlated. 

 

Table 3 

Paired Samples Correlations 

 

 Performance and  

Self- Efficacy N Correlation Sig. 

Mean Std. Dev. 

Listening Performance 50 .494 .000** 4.990 0.549 

Self-Efficacy 3.934 0.686 

Speaking Performance 50 .270 .058 4.840 0.681 

Self-Efficacy 4.353 0.763 

Writing Performance 50 .062 .669 5.150 0.368 

Self-Efficacy 4.348 0.800 

Reading Performance 50 .285 .045* 5.020 0.580 

Self-Efficacy 4.498 0.695 

Total Performance 50 .465 .001** 5.000 0.362 

Self-Efficacy 4.294 0.684 

 

 

High vs. Low IELTS Scores and Self-Efficacy 

In addition, when looking at the top fifteen IELTS performing students versus the 

bottom sixteen, highlighted in Table 4.1, a significant observation can be made. The 

groups were chosen by their IELTS scores, the top group (n=15) had scores exceeding 

5.25 and the bottom group (n=16) had scores below 4.7 on their overall IELTS means 

scores. Using an independent samples t-test, a significant difference was discovered 
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between these two groups in relation to self-efficacy as presented in Table 4.2. The top 

group had a higher self-efficacy reported score (M=4.68) than the bottom performing 

group (M= 3.98). The result of a t-test defined this separation in self-efficacy when 

examining the mean results of the QESE of the top-level scorers on the IELTS and the 

bottom level to be significant (p=0.003, d=1.23 

 

Table 4.1 

Group Statistics 

  

Group N Mean Std. Deviation 

Std. Error 

Mean 

QESE Top 15 4.68 .731 .189 

Bottom 16 3.982 .329 .082 

 

 

Table 4.2 

Independent Samples t-Test 

 

  

Levene's 

Test for 

Equality of 

Variances t-test for Equality of Means 

F Sig. t df 

Sig. 

(2-

tailed) 

Mean 

Differe

nce 

Std. 

Error 

Differe

nce 

95% Confidence 

Interval of the 

Difference 

Lower Upper 

Q
E

S
E

 

Equal 

variances 

assumed 

9.707 .004 3.48

8 

29 .002 .702 .201 .290 1.114 

Equal 

variances 

not 

assumed 

    3.41

2 

19.17

4 

.003 .702 .206 .272 1.132 

 

 

Discussion 

To reiterate, the primary goal of this inquiry was to determine potential correlations and 

connections between self-assessed measures of self-efficacy and the reliability of the 

translated measurement, and the objective measures of the IELTS academic language 
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testing system. Both the QESE and the IELTS testing system assess listening, speaking, 

reading and writing self-efficacy and performance, respectively.  

 

QESE Reliability  

First off, with consideration to the reliability of this QESE translations, similar 

reliability scores were found across previous studies which utilized the QESE, including 

the current study. The reliability of this self-efficacy measurement shows its viability to 

be transferred across multiple languages in relation to English efficacy. 

 

Effects of Self-Efficacy 

Measures of self-efficacy were fairly high, with both the high and low groups ranging 

from 5.5 and 4.5 out of a 7-point Likert scale, although there was a 1.0 gap between the 

high and low groups, which shows a significant difference in perception in self-efficacy 

among these groups as previously reported by Tsai (2013). Furthermore, there was a 

statistically significant difference in language domain performance scores which are 

measured by the IELTS testing system on two of the language domains, listening and 

reading in mean QESE scores when comparing the high and low proficiency groups.  

 

Language Domains 

Concerning the performance of students across domains of language, self-efficacy was 

shown to be an indicator of performance concerning receptive skills, reading and 

listening IELTS scores, and was most significant when concerning listening. These 

findings may suggest a relationship between self-efficacy and performance as proposed 

by previous studies on these skills (Li & Wang, 2010; Mills et al., 2006).  

However, concerning the productive domains of language, speaking and writing, these 

performance measures did not show significant correlations with the related self-

efficacy measurement scores. While speaking was nearly significant (p=0.058), writing 

was not near significant (p=0 .669) and with a very low correlation (r=0.062).  

 

Implications and Limitations 

Pedagogical implications  

There are several implications for language education and the language classroom that 

can be drawn from these results. Potential implications of these findings include self-

efficacy and its relations to predictive skills, or may point to potential areas that students 

need to improve upon.  

Students may not be able to accurately measure their abilities in the productive 

skills of writing and speaking compared to receptive skills such as listening and reading. 

Assessing productive language skills in foreign language classrooms is a much more 

difficult task for language learners. Considering this, teachers should create feedback 

protocols to better aid learners in understanding their second language production 

abilities. Especially in the case of learners in this study, IELTS measurements for 

reading and listening are more objective and can often be measured on a correct or 

incorrect basis, while speaking and writing have guidelines but are subject to more 

subjective evaluation. These findings strengthen the arguments made in Onoda (2013), 

who found self-efficacy and vocabulary to have a positive correlation. As vocabulary 

knowledge is a major factor in receptive skills, the positive relationship between 

receptive skills and vocabulary acquisition may be noteworthy.  
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These implications may also be connected with the nature of classroom 

instruction that is common in Japan - as receptive skills are more likely to be taught and 

teacher-centered classrooms are more common, students will have a greater grasp over 

their own abilities concerning the passive skills (Nishino & Watanabe, 2008). 

Concerning the productive skills, which students have less experience with both 

classroom instruction and experience with exams, they may not be able to connect their 

self-efficacy in overall language skills with their performance in the productive skills 

test. Unlike other studies regarding self-efficacy and acting on self-efficacy beliefs in 

the language classroom through behaviors such as active participation, hand raising or 

avoiding conversation or difficult problems that may lead to loss of face (MacIntyre, 

Clement, Dornyei & Noels, 1998; Schunk, 1981, 1990; Wang, 2004), despite the 

relatively high self-efficacy reported in these classes, classroom behaviors were not 

chronicled but could be another potential avenue for future research.  

Extending these implications to the language classroom, the strength students 

have in connecting their self-efficacy to that of their receptive language skills may be 

representative of the fact that students have much more experience with the expectations 

of tests and evaluative measures, but concerning productive skills, students are not 

aware of the common expectations of productive skills, and need more exposure to the 

expectations of formal exams that require displaying their productive knowledge. 

Productive skills have, of course, traditionally been the more challenging skills to 

acquire for passive learners of a language, and without engagement in communicative 

or task-based language teaching or negotiation of meaning with other learners or 

speakers of the language, their self-efficacy, be it high or low, may not be an accurate 

predictor of their productive skills. Therefore, more active language learning 

opportunities and learning opportunities should be offered, not just in a formal 

educational setting, but also in extracurricular activities and interactive classrooms.  

 

Conclusion 

Overall, in the present study we conducted both a measure of students’ self-efficacy 

compared with their performance on IELTS in productive and receptive skills.  Self-

efficacy scores were shown to be significant predictors of listening skills, and a minor 

predictor of reading skills but was not an indicator of the other productive skills.  This 

gap between productive and receptive skills in light of the IELTS achievement test may 

be due to the fact that students have less experience with tests that measure productive 

skills.  

One notable conclusion to draw from this research is that students have 

traditionally had less experience with productive language use, and subsequent 

measures of these language areas.  More exposure to one-on-one writing evaluations, 

interviews and student presentations may provide students with the feedback that they 

need to gain a realistic expectation of their skills in light of formal assessments.  

Participation in active learning environments in the language classroom and productive 

language use with proficient speakers of English and highly experienced teachers can 

help to facilitate better calibration of students' own expectations of their abilities 

respective of their judgments of their self-efficacy. 

 

Limitations  
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Though the results of this study have shown significant findings, some limitations 

should be acknowledged. One such limitation is the use of a self-reported questionnaire 

as a measurement of self-efficacy, despite the implementation of the IELTS as an 

objective measure of performance. This alone may not accurately record the participants’ 

real perceptions and may benefit from being coupled with a mixed-method data 

collection methodology. 

Another limitation of this study is the long gap between the performance data 

collection and the self-efficacy measurement. One possible suggestion for future studies 

in this regard is to lessen the time between measurements. In addition, it is possible that 

the reports of self-efficacy may differ if collected prior to the IELTS. Though the QESE 

is not directly related to the IELTS, some variance may occur when concerned with the 

time between measurements. While in this study, this may have not been a significant 

limitation, it would be interesting to measure efficacy before the performance 

measurement. 

Regarding the self-efficacy measurement, the researchers slightly altered the 

translation of the QESE to better adapt it to the participants in this study. Due to the 

topic of self-efficacy, some translations were changed to be more familiar with regards 

to what the learners have experienced in their education. Along with this, there may 

need to be more adaptations to better consider cultural differences or even the 

development of a new scale that specifically aims more at academic self-efficacy in 

English. The QESE is not concerned with a lot of issues faced in academic English 

learners which include summarizing charts, or writing about complex sociopolitical 

issues. Adapting the QESE, to reflect more academic performance measurements, like 

the IELTS, could aid in strengthening the outcomes of the study. 

 

Suggestions for Future Research 

Concerning future directions, this research project will also include a post-test of self-

efficacy and performance as the participants continue their university studies, in order to 

observe further changes in self-efficacy. QESE questions will continue to be revised as 

necessary, in regard to the appropriateness of the questions. This project also consists of 

looking at these factors in relation to another affective factor, foreign language anxiety. 

In addition, between two experimental sessions, the participants will have studied 

abroad which is another factor to examine. 
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